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What content of the Early Years Learning Framework would be the most useful for you in guiding your programming for young children?

· Early Childhood curriculum is valid in itself and is the foundation for continued learning (the best preparation for being five is being four)

· The Early Years Learning Framework should be developed in cooperation with all levels of government

· It should provide a broad and adaptable framework around which curricula appropriate to the needs of different cohorts may be built

· It should be “an overarching document that describes the broad parameters” (A National Quality Framework for Early Education and Care. Op Cit. p. 27)
· Teachers in Early Childhood settings should be able to make professional decisions about curriculum and programs
· There should be flexibility for schools to cater to different cohorts to be able to achieve educational standards in different ways
· It should allow ways for curricula to be delivered in manners and settings that are culturally appropriate to communities and cohorts 

· Learning should be tailored to the needs and interests of the children and the local community, taking into account cultural backgrounds, particular needs of individual needs and the community context

· Broad goals for learning and development should be set allowing EC professionals to break them down to reflect the development of children and the strengths and interests of the children

· Learning should be age appropriate, play based and recognise the differences in the ways children learn 
· Learning should be holistic in approach, taking as its focus a developmentally appropriate methodology and contextually appropriate strategies
· It should provide a balance of free choice and structure
· It should recognise individual learning styles, diversity of prior experiences and differing rates of development and learning
· It should be designed to develop children’s self esteem and positive attitude towards learning
· It should foster and promote social development and cooperative learning practises
· It should be positive, non-competitive and inclusive
· It should be a spiral process that allows for revisiting consolidating and scaffolding for future learning
· It should include children 
· Developing physical wellbeing 
· Becoming effective communicators
· Becoming creators, thinkers and problem solvers 
· Developing an interdependent understanding of self 
· Developing a positive sense of self and others and become active participants within society
· Learning how to learn ( development of skills and understandings around metacognition are becoming increasingly important in a world where it is not only desirable but essential for people to continue learning throughout their lives. Understanding how to learn and the way our mind works allows us to be more flexible and adaptable in the fast paced world in which we live as well as supporting our understandings about what it is to be human. Children are able to focus their learning and target their own achievements if they can see how they learn, know their own and others learning styles and can see the interconnectedness of learning.)
· Accountability for the quality of education early childhood education settings and teachers provide is essential
· Parent’s students and the public have a right to know that schools and teachers are competent, professional and engaged in high quality teaching practices
· We prefer to say that children’s progress and development are documented rather than assessed. This documentation should take a variety of forms, but formal graded assessments are inappropriate for young learners. It is imperative that children are not graded against their peers, particularly as they have not all started at the same level of development, with the same support structures, in the language / culture of instruction or with the same knowledge

· Documentation is used to monitor and to help teachers to plan, extend and support children’s learning

· Documentation is not used to test children in order to rank or grade them in relation to the rest of the class

· Documentation is a tool that empowers teachers to think and through making children visible can provide an advocacy – something to share with the wider community

· Using documentation provides the opportunity to using text bound theories to the possibility of developing new theories coming from staff practise allowing for continuous improvement

· Reporting to parents is achieved through a range of strategies and the formal written report is inappropriate in the early childhood context

· The proposed A-E rating system will be counterproductive to the stated aims of improving standards, communicating relevant and accurate information to parents and driving improvements

What type of supporting resources would be the most valuable for parents and others working with young children? In what format or size?

· Personnel to train Early Childhood professionals (whatever their level of Training) in the document, with a particular emphasis on how it will support them in the provision of high quality learning experiences and environments in all settings

· One page handouts - easy to access, concise information about the various parts of the framework would be great to use with parents, during information sessions and to provide information about how the framework supports their child. This may include a sheet about each of the desired outcomes, information about brain research, play and other ‘issues’, and sheets about various, special interest groups such as Indigenous children, children with special needs and children who speak languages other than English

· Toy libraries that not only provide high quality, fun educational toys and books for families to borrow but also provide information for families about local services, tips on parenting, information on child and family issues, ideas for supporting children’s learning other information tailored to the local community 

· Resources should be locally or easily available for staff in Early Childhood Centres so they can find out about the ongoing implementation of the National Framework document. It would also be useful if a bank of samples of how the document has been implemented in other places. This would be an ideas forum rather than prescribing how it should be done and could easily form part of a website. A  regular newsletter style document could be distributed, especially for those centres with limited or no access to the internet

· All materials need to be regularly distributed to the centres so that copies are always available. 

· Any resources for families should be translated into a variety of community languages and there should be funding available for interpreting for those families whose languages are not represented in translated sheets

· A website could provide much of this information to be downloaded by centres. 

· Information sheets should be provided in a black and white format so as to be easily photocopied. Colour images with lots of graphics look great until they are copied into black and white. It should be possible to provide some funding to centres to cover the costs of printing.

· The best format for information sheets would be A4 as it is easily copied if downloaded and most folders etc. cater for that size. 

· Some large, laminated posters with pictures and lots of bright colours would be great to put up for parents to see. These could be about the outcomes, values, the vision, play based learning and parent teacher collaboration.

· The Framework itself should be provided to every Early Childhood Worker. It should come in a ringed binder that has space for adding new information from ongoing support sessions. Any sections that need to be updated can easily be removed and the updated information added

What kind of professional development will need to be provided to support educators in using the Early Years Learning Framework?

· Initial training on the document should be provided for all people who work in Early Childhood settings across Australia. This training should be carried out by professionals with a strong understanding of both Early Childhood and the framework 

· All universities, colleges and other educational institutions that provide training in the provision of early childhood services should provide, during the course, the initial training of the document that staff already working in EC settings will receive. In addition, untrained staff starting work in EC settings should have access to that initial training into the future. These staff would then be able to actively participate in ongoing training 

· Shared training with parents, service providers and other members of the community. This should continue into the future and provide a basis for ongoing collaboration to develop strong, consistent programs across the local community and encourage and build strong links between all the available EC services in each community across Australia

· All training should encourage staff with all levels of qualification at least some opportunities to work together to support each other and to develop shared understandings about Early Learning and the best ways to foster that learning 

· All training should be updated regularly to ensure that staff are kept abreast of new research, practises and ideas to maintain high quality learning activities and environments for children into the future

Culturally and Linguistically Diverse (CALD) Children in Early Childhood Settings Across Australia

· Kevin Rudd has been talking about the need for teaching Asian languages in schools for some time now (14.11.07, 22/4/08).

· Jo Lo Bianco and others talk about the ‘squandered bi-lingualism’ in our schools, where the languages and cultural understandings that children bring to schools in not valued or even recognised (July 2008)

· I suggest that this squandered bi-lingualism starts in Early Childhood Education settings across Australia.

· It is about time that the children in our country, who come to us from cultural backgrounds other than the white Australian mainstream culture are supported in not only maintaining their cultural understandings and languages but that these understandings and languages are actually fostered and developed instead of being lost in the race to become ‘an Australian’. 

· As an ESL teacher in preschools across South Canberra, I am very concerned about children whose parents say that they should only speak in English, that their children will no longer speak in their first language (even when their skills in English are limited), that English is a more valuable language (even when it means children cannot communicate with family members in any meaningful way) and that their first languages do not matter.

· These children come to our centres with exactly the skills that people like Kevin Rudd are suggesting Australia will need into the future, however we allow these children, if not actively encouraging them, to lose those skills as soon as possible so they do not interfere with the important task of learning to speak Australian English in a ‘white Australian mainstream culture’. 

· The idea that fostering bi-lingualism, bi-culturalism and bi-literacy will not enrich our country and enable us to work towards the kinds of futures envisioned by Mr. Rudd and others is laughable. Spending millions of dollars on re-teaching languages to students who have already given them up seems equally ridiculous.

· We need to remember too, that being bi-lingual is a definite advantage in learning further languages, so the languages children speak at home, even when they are not Asian, still provide them with an advantage to learning another, perhaps Asian language in the future.

· The national quality framework for Early Childhood Education and Care should have a strong focus on providing ways for children living in two or more cultures with two or more languages to continue to develop and extend those languages and understandings.
· There should be provision for staff to work with families and communities to develop programs that not only value but really develop children’s skills and abilities in these areas.

· The first step is to provide money for staff who speak other languages to support teachers working with these students and for teaching materials including bi-lingual books, posters, CD’s and games. As we know, children learn best through play and that is why these staff and materials will help children who speak languages other than English, not only learn to speak English but to continue to develop skills in their first language.

· These resources can also be used to promote language learning and cultural understandings for children who only speak English, a duality that will save money and time as they too begin their second language learning early in their lives. 

· It may be useful to have a few sections in the document that address special interest groups within early childhood educations, with some strategies for supporting them. Here are some ideas for supporting CALD students in maintaining their first language or, mother-tongue:

· Print rich environment in English and other languages

· Fluent adult speakers reading stories, singing songs/rhymes and playing games with children in both ‘mother tongues’ and English regularly

· Opportunities for children to play in more than one language or cultural context (this could include props from other countries, tools from other countries, toys from other countries)photos can be used to make books/posters of different objects/experiences/events using different languages

· Opportunities for children to re-tell or foretell experiences or stories in different languages

· Collage materials etc. that show different scripts and visual cultural information e.g. newspapers, food or grocery boxes, craft papers or material scraps 

· Writing centres with posters and cards that show various alphabets and scripts as well as different writing conventions

· Opportunities for counting, labeling or classifying (e.g. shape, colour, size) in different languages

· Puzzles that show various scripts and alphabets

· Story / song props that encourage children to retell familiar class stories and songs in different languages

· Opportunities to record children using different languages that can be replayed

· Opportunities for authentic conversation and play experiences in different languages
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