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AEU – ACT BRANCH

BUDGET SUBMISSION 2010 – 2011

The Australian Education Union – ACT Branch (AEU) welcomes the opportunity to provide a budget submission to the ACT Government. The AEU is the peak professional and industrial organisation for over 3000 principals, teachers and school support staff in ACT public schools and TAFE. This membership represents the vast majority of principals and teachers and an increasing membership base of school assistants, Home School Liaison Officers, Youth Workers and other education workers who support students in public schools.
A Critical Time In The History Of Public Education In Australia

The situation in the ACT public school and TAFE sectors is best characterised as a system under great stress. The teaching profession has worked valiantly to maintain the highest possible outcomes for their students, but simply cannot continue to do so unless there is a fundamental shift in the educational paradigm that motivates the ACT government.

This budget submission seeks to make that paradigm shift. 
The AEU will highlight in this submission the key areas for investment in public education which must be made by the ACT government. These investments are vital if public education is to continue to be able to deliver high quality outcomes for its diverse range of students, and thereby contribute to a cohesive society where there is equal opportunity for all. 
There is no scope whatsoever for any further erosion of teaching conditions and the ACT government must invest in teachers to improve these matters. 

The AEU recognises that the level of investment required is substantial in order to rectify the inaction of the past and that it may well be necessary to consider a staged implementation over successive budgets. 

The teaching profession, through its collective voice, is determined to wage a campaign to win the support of the community and the ACT Legislative Assembly to invest in public education in the manner this submission outlines. 

Carbon Pollution Reduction Scheme

The AEU wishes to express great concern about the potential impact of the federal government’s proposed Carbon Pollution Reduction Scheme on the ACT budget. As stated in The Australia Institute’s Policy Brief No. 2, State of Denial. The impact of the CPRS on state government budgets, the federal government has made no provision for State and Territory governments to be compensated for funding the CPRS (unlike the community sector, business and individual householders). This will have a significant impact on the funds available for the education budget (as well as other budget areas) for many years to come unless this oversight is corrected. The ACT government is expected to fund $18 million to the CPRS in 2013-14, increasing to $43 million in 2020–21. The AEU calls upon state and territory governments to lobby the federal government to provide adequate compensation arrangements in order that State and Territory budgets not be placed under further pressure through these extraordinary costs.
What follows is a set of Australian Education Union – ACT Branch recommendations for the 2010-2011 ACT Budget.

PENNY GILMOUR
Branch Secretary, Australian Education Union-ACT Branch

28 September 2009

SCHOOL SECTOR 

Recommendation 1: Recruitment and Retention of School Teachers

By far the single greatest priority identified by members in a 2008 AEU School Sector Survey (76%) was the need for increased salary levels. The range of reasons given for this included: salary not commensurate with professional responsibilities; salary not comparable with public sector relativities; salary not commensurate with the excessive workload levels; salary not comparable with interstate teaching salary levels; salary not commensurate with the level of qualifications required; salary not comparable with other professions.

Putting this all together, members clearly argue that the current salary levels make it difficult to attract and retain high quality teachers: indeed, members ask, “Why would you enter or stay in the teaching profession when you can receive greater remuneration for far less responsibility in other industries?” Members are seeking a salary structure which recognises and rewards teaching expertise and encourages excellent teachers to remain in the classroom.
	1(a) School Teacher Salaries 

	The AEU recommends that:

	A new salary/promotional structure be introduced, based on a negotiated and agreed professional pay model, as expected to be addressed during the life of the proposed Enterprise Agreement. To achieve this new structure and to ensure that ACT salaries remain competitive within the education sector substantial additional funding is required
The following salary comparison between the ACT public system, the ACT independent school sector and the NSW public system shows the minimum investment that needs to be made to restore competitiveness to ACT public school recruitment and retention.

In particular, urgent action is required in regard to the following:
· There is a gross discrepancy between School Leader B (Deputy Principal) salaries in the ACT and NSW. Additional funds of $1,215,000 (plus on-costs) are required, without which the ability to recruit and retain SLBs will be severely jeopardised.

· The difference between the Casual Relief teacher rates in the ACT and NSW must be addressed. Additional funds of up to $35 per day per registered casual relief teacher (plus on-costs) are required to ensure casual relief teachers prefer to work in ACT public schools rather than across the border in NSW (See Table). This will assist in alleviating the current shortage, in some areas, of casual relief teacher availability. 

Salary Comparison ACT v NSW public sector and ACT Independent sector
ACT Salary Step

ACT DET 1 July 2009
ACT Catholic Congreg-ational

1 July 2009
ACT Anglican

1 July 2009
ACT DET           1 Jan 2011

NSW DET

1 Jan 

2011

Differential

ACT DET vs NSW 

1 Jan 2011

Step 1 (3YT)

$48,219

$51,178

$51,246

-0.1%

Step 2 (4YT)

$52,128

$56275
$59112
$55,327

$58,829

-6.3%

Step 3 

$54,375

$58,094

$59,752

-2.9%

Step 4

$57,341

$60,860

$62,684

-3.0%

Step 5 

$59,948

$63,627

$65,614

-3.1%

Step 6

$63,204

$67,082

$68,540

-2.2%

Step 7

$66,463

$70,541

$71,469

-1.3%

Step 8

$69,722

$74,000

$74,394

-0.5%

Step 9

$74,279

$80213
$82402
$78,837

$77,327

 1.9%

$84,759

-7.5%

SLC

$86,463

$93209
$95178
$91,769

$97,543

-6.3%

SLB

$92,407

$100609
$101674
$98,077

$113,889

-16.1%

SLA - Cat 2

$98,254

$104,283

$113,889

-9.2%

SLA - Cat 3

$102,739

$109,043

Not 

SLA - Cat 3+

$107,224

$113,804

included

SLA - Cat 4

$111,707

$118,562

as direct 

SLA - Cat 4+

$116,192

$123,322

comparison
SLA - Cat4 ++

$120,676

$128,081

 is not
SLA - Cat 5

$120,676

$128,081

possible 
SLA - Cat 5+

$132,841

SLA - Cat 5++

$137,602

SLA - Cat5 +++

$142,362

$145,675

-2.3%

Casual Rate 1

$262

$278

$293.94
-5.7%

Casual Rate 2

$286

$304

$339.38
-11.8%



	1(b)

The level of superannuation employer payments for all teachers be restored to a minimum of 15%, or the level appropriate to the relevant scheme, whichever is the higher. The ACT public sector has lost its superannuation advantage and is therefore less competitive in its recruitment and retention of employees. 


Recommendation 2: Better Support for New Educators
The experience of new educators (those in their first 3 years of teaching) can be daunting in the current environment of excessive workload for all staff. Currently there is no central funding provided to release experienced teachers from their duties to enable them to mentor and support beginning teachers at school. This contributes towards many new educators deciding to leave the profession. This issue must be dealt with in conjunction with the actions required to address the negative impact of excessive workload.

	The AEU recommends that:

	2(a)

New Educators receive a 20% reduction in their teaching load for their first 2 years of employment.

	2(b)

Staffing points be provided for an additional 1.0 FTE classroom teacher in each school per maximum of 5 new educators (where applicable) to provide formal mentoring (different to supervision) to each new teacher at that site. 


Recommendation 3: High Quality Professional Development (PD)
To maintain the credibility of the profession it is essential that teachers undertake regular, high quality professional development (PD) that supports them to implement system and school initiatives. It is equally important that fully funded, high quality, relevant PD is made available to support staff in schools such as Learning Support Assistants (LSAs), Youth Workers, Home School Liaison Officers, Indigenous Education Workers etc. Members indicate that the following barriers prevent this from occurring:

· There is insufficient high quality PD available locally that is relevant to a teacher’s area of expertise and level of experience;

· There is insufficient funding provided to schools to enable teachers and support staff to undertake appropriate PD. In many cases the best PD for teachers is only available interstate and they are expected to fund some or all of this PD themselves. 

· There are serious concerns that initiatives such as the implementation of the Quality Teaching model will not be sustained unless more resources (release time, professional development, support from School Leaders and Consultants) are provided;

· There are insufficient high quality relief teachers or LSAs available to enable teachers/LSAs to be released to attend PD;

· The weekly workload is so excessive that the impact on the school is too high to allow them to attend PD during school time and attending courses outside of school hours (after school, weekends or in stand-down) is not conducive to achieving a good work-life balance.

· The weekly workload is so excessive that there is no ability to implement any positive changes suggested through PD undertaken.

	The AEU recommends that:

	3(a)

The Teacher Professional Learning Fund be increased to $3M per annum and then adjusted by the annual June Quarter ACT CPI increases.  Teachers should be able to access these funds:

· for payment to attend approved courses and conferences, both during term and stand-down, within their school/worksite, the ACT, nationally and internationally; and

· for the payment of HECS or other fees associated with courses approved by DET from a list of qualifications agreed between the parties.
· for professional development, including support for implementing system-wide initiatives at the local level.

	3(b)

Establish a Support Staff Professional Learning Fund, adjusted by the annual June Quarter ACT CPI increases, to enable all support staff working with students, including LSAs, Youth Workers, Home School Liaison Officers and Indigenous Education Workers to attend regular high quality professional development.

	3(c) Urgent – for a decision by November 2009 

The funding for 10 Quality Teaching Coordinators (School Leader Cs) be extended to at least the end of 2011 to support the continued implementation of the Quality Teaching model, the work of the three QT Consultants and ensure sustainable development in quality teaching practices in ACT public schools.

	3(d)

The Principal Professional Learning Fund be increased from 1% to 1.5% of total annual Principal salary costs to enable professional development such as the following:

· a comprehensive Principal induction program; 

· professional networking events;

· the provision of 4 weeks leave after every 5 years of service, to undertake approved study or professional experience of benefit to the Principal, the school and/or the system; and

· appropriate management training for current Principals, similar to the DET Leading to Leadership course. 

	3(e)

The Curriculum Support and Professional Learning Directorate’s resources be increased by an additional 9 FTE School Leader Cs, one for each of the 8 Key Learning Areas, and 3 additional administrative staff. These staff would provide much needed supplementation to the current provision of curriculum support, professional learning and integration of ICT resources into classroom practice. The SLCs could also support the development of more in-school or cluster PD that is relevant to a teacher’s area of expertise and level of experience.


Recommendation 4: More High Quality Relief Teachers

As indicated under Professional Development, there is a chronic shortage of high quality casual relief teachers and assistants. Members indicate that this is having a serious impact on the educational delivery to students and is restricting opportunities for teachers to access professional development opportunities. The casual relief teacher pay rate must be competitive with the NSW casual relief rates.

	The AEU recommends that:

	4(a) URGENT – to be addressed in this budget period
The daily rate for casual teachers be increased as per 1(a), in order to attract and retain the best relief teachers to teach in ACT public schools and address the current shortage of relief teachers that exists in some areas. 

	4(b)

Central funding to schools must be sufficient to cover 100% of the cost of employing casual relief staff.


Recommendation 5: Reduction In Workload and Promotion of a Sustainable Work/Life Balance
Perhaps the greatest mistake made by successive governments is to have treated public education as merely another business unit of government. This paradigm has sought to reduce educational outcomes to a sequence of economic rationalist outputs, with minimal input costs. It is doubtful that such an approach is healthy for any industry, but it is manifestly inappropriate in public education.

The time has come to recapture the education debate. The teaching profession cannot and must not continue to be subjected to such narrow-sighted, ill-informed ideology.

The respondents to this survey have resoundingly said: “Enough is enough”. Each day AEU members endure the misguided impact of the current paradigm:

· Staff cuts to Central Office have meant that there is little practical support available to schools on issues such as curriculum and IT support;

· Staff cuts and increased teaching hours in the secondary sector have lowered the quality and diversity of educational delivery to students;

· The placement of students with special needs into a mainstream setting sometimes occurs without adequate resources and facilities to support them and without appropriate staff professional development;

· The unrealistic expectations of the community and government on teachers to redress the ills of society has lead to a plethora of professionally unsound practices, new initiatives and curricula;

· The inadequate number of classroom teachers, specialist teachers and LSAs to support students with complex needs is leading to early retirement of many teachers or their seeking alternative careers;

· The overwhelming burden of administrative work, accountability and compliance activities being imposed on teachers is causing extremely high levels of physical and emotional stress and is resulting in teachers using more and more of their personal time in order to meet this workload. For example, teaching professionals at each school currently make (sometimes dozens of) daily phone calls to find relief teachers; administer national tests; make all logistical/administrative arrangements for excursions and camps; collect money for excursions/camps; carry out annual school safety audits - none of which are directly related to teaching and learning;

· The level of funding provided to schools through School Based Management (SBM) is insufficient to meet ongoing needs and this often results in a reduction in the number of Executive staff available to support teachers and assistants; the reduction in elective options for secondary students; the inability for teachers to access high quality PD; and the inability for schools to employ necessary specialist staff including IT support;

· On top of all the other non-educational duties, teachers are still expected to participate in numerous extra-curricula activities with no compensation for doing so.

In the 2008 AEU School Sector Survey, members were asked what factors would cause them to leave the ACT public education system. Respondents rated “Excessive Workload” as the highest factor (64%).

	The AEU recommends that:

	5(a) Taking into account the current DET School Based Management Review, the Special Education Review and the agreed Joint AEU-DET Working Party, and to provide flexibility and meet the specific needs of each school, SBM funding is to be increased to allow for:

· Each school to employ at least 1 full time IT specialist at competitive salary rates, with additional positions to be created as per an agreed formula, based on student numbers;

· Each school to employ at least 1-2 additional full time administrative support personnel, with additional positions to be created as per an agreed formula, based on student numbers;

· The implementation of appropriate OH&S ACT Public Sector standards, including air conditioning, ergonomic furniture and IT hardware with technical support; 

· DET to conduct an audit of facilities/infrastructure in each public school (including Special Schools and all special needs settings) to assess whether the facilities are supporting the needs of every student, particularly those with special needs. Where a gap exists, improvements be made to facilities to meet standards.

· Each school to employ at least 1 additional Learning Support Assistant.

	5(b)
(i) The face to face teaching hours within the secondary sector must be restored to 18 hours per week for Level 1 teachers.

(ii) Face to face teaching hours within the preschool/primary sectors must be reduced to 18 hours per week for Level 1 teachers.

	5(c) [Note: current figures in italics provided by DET, May 2009]
(i) mainstream class sizes be:

· Maintained at a maximum of 21 for Years K-3 (21);
· Reduced to a maximum of 21 for Pre-School (25);
· Reduced to average of 21, but with no individual class higher than 25 for Years 4-12 (from 2010, the ACT government will implement a policy of class sizes averaging 21 in Primary and High Schools and 19 in College. This will not cap class sizes and still allow class sizes of 30 or more)
The term “average” means: “an average across each individual school calculated on the number of students in mainstream classes within each school.”

(ii) Introductory English Centre class sizes be:

· Maintained at a maximum of 1 teacher to every 12 children. In addition, a Learning Support Assistant (preferably a Bilingual LSA) must be provided for every 24 children as a full time support and classes provided with their own working space and resources (currently up to 17).
(iii) special education settings class sizes be changed in such a way as to ensure that there is no reduction in current resource levels,  to the following maximum class sizes:

· Autism units:  

- High needs students: 1 teacher and 1 Learning Support Assistant to every 4 students (currently 1:1:6).
 - Moderate needs students: 1 teacher and 1 Learning Support Assistant to every 6 students (status quo).
· Learning Support Units: 1 teacher and 1 Learning Support Assistant to every 6 students (currently 1:1:8).
· Learning Support Centres (Primary): 1 teacher and 1 Learning Support Assistant to every 8 students (currently 1:1:14).
· Learning Support Centres (Secondary): 1 teacher and 1 Learning Support Assistant to every 8 students (currently 1:1:16).
· Support Class Language: 1 teacher and 1 Learning Support Assistant to every 8 students (status quo).
· Support Class Hearing: 1 teacher and 1 Learning Support Assistant to every 8 students (status quo).
· Special Schools: 
     - High need students as identified by an appraisal (SCAN) process: 1 teacher and 1 Learning Support Assistant to every 4 students (ratio varies, some classes attain this ratio, some classes have more students and staff, some students need 1:1 support at times each day).
- Moderate need students as identified by an appraisal (SCAN) process:  1 teacher and 1 Learning Support Assistant to every 6 students (ratio varies, some classes attain this ratio, some classes have more students and staff).
· Early Childhood classes within Special Schools: 1 teacher and Learning Support Assistant to every 6 students (status quo)
· Early Childhood Centres (ECCs): 1 teacher and 1 Learning Support Assistant to every 6 students (currently 1:1:8)
· Early Intervention Units: 1 teacher and 1 Learning Support Assistant to every 8 students (currently 1:1:12)
· Autism Intervention Units: 1 teacher and 1 Learning Support Assistant to every 4 students (status quo)

(iv) a review of the SCAN process and the staffing points generated by it (if not achieved through the Special Education Review).

	5(d)

Increase professional support staff in the preschool sector to the following levels to enable equitable delivery of early intervention services to preschool students and ensure targeted strategies are maximised (current support staff numbers in brackets):
· 4.5 full-time equivalent Counsellors specifically for the Preschool sector (0 Counsellors, 0.5 Psychologist);
· 3 full-time Early Intervention Support teachers (2);
· 3 full-time ESL teachers (2);

· 3 full-time Behaviour Management Support teachers (1); and

· 1 full-time Social Worker to support families and provide links to allied government and community support services (0).

	5(e)

Schools be allocated staffing points to release teachers from face to face teaching for at least three days per semester for the compiling, moderating and writing of reports. 


Recommendation 6: Increased Support for the Diverse Needs of Students

The public education system has as its fundamental precept that all students have a right to a high quality education and that all students are able to learn. Public schools aim to provide all students with high quality education that develops their skills, knowledge, values and understandings and hence enables them to meaningfully contribute to society throughout their lives.

It is the professional responsibility of teachers to implement a range of inclusive teaching practices to meet the needs of each student. However, to do so effectively requires appropriate resources, both at the school and system levels.

Due to a variety of factors, mainstream settings do not always suit the needs of some students, either for a brief period or the medium to long term. Such students need additional specialised support and targeted resources in order to ensure equity of outcomes. One size does not fit all; therefore the public education system requires a broader range of alternative educational programs and settings that retain close links to mainstream schools in order to meet the needs of all students. 

To assure the equity of educational outcomes for all students it is critical that increased numbers of specialist support teachers are placed within schools and that additional alternative educational programs and settings are created that allow students to gain appropriate skills which will enable them to productively return to mainstream classes.

	The AEU recommends that:

	6(a)

Taking into account the findings of the School Based Management Review and the DET-AEU Joint Working Party, a centralised, targeted funding model should be created that directs resources to schools on a needs basis to support students with identified needs (eg. psychological, social, emotional and behavioural disturbance, mental health issues, speech therapy, and occupational therapy.)

	6(b)
Targeted funding (including staffing levels) of English as a Second Language programs in Intensive English Centres (IECs) and mainstream settings be increased:

(i) Funding must be linked to the increasing percentage of ESL students enrolled in the ACT public education system. ESL enrolments in schools have risen substantially over recent years [35% since 2000] despite an overall fall in public school enrolments and hence a fall in ESL staffing funds available [10% since 2000]. 
(ii) The level of English competence at which full-time ESL support is withdrawn must be raised. An Language Performance Rating (LPR) of 4 represents average native English speaking competence for age and year level. Yet currently ESL support is withdrawn when students reach an LPR of 1.75 (below average English proficiency).The requirements of functional English have not fallen, and the level of need of ESL students has risen as the demographic of the immigrant intake has changed. 
(iii) Funds be provided to enable all ESL teachers without an ESL qualification to undertake studies to attain this qualification. 
(iv) 2 additional ESL Support Teachers be employed to work within the preschool sector to support teachers and students and liaise with families.

	6(c)

A substantially increased range of educational programs and alternative settings must be agreed upon and funded within the next 3 budget periods. 

(i) Provision be made for an alternative vocational pathways school (including a Connect10 program for students at risk of not completing a Year 10 Certificate) at the former Weston Campus - Canberra Institute of Technology;

(ii) Recurrent government funding to sustain the award-winning CC Cares program which supports young parents to complete their Year 10 and Year 12 Certificate, and the introduction of a linked program in the north side of Canberra to assist students to more easily access these programs. 
The AEU recommends a range of additional programs and alternative settings as detailed in Attachment A.

	6(d)
10 additional Student Management Consultants must be provided to Central Office to properly support schools to implement effective student management processes. 

	6(e)

The Classroom Management and Instructional Strategies Course must be fully funded and available to all eligible public school teachers and assistants.

	6(g)

The ACT government establish a residential or day mental health care facility with access to education and/or training for secondary and primary students. Models for this facility can be found at Rivendell at Westmead Hospital in Sydney and at the Austin Hospital in Melbourne. This must be a site capable of supporting students with a range of mental health issues, including those who exhibit violent behaviours.

	6(h)
For all teaching positions which require a dual qualification (eg School Counsellors, Teacher Librarians):

· They must be reclassified at a pay rate equivalent to the proposed Leading Teacher and included in the school site staffing allowance;

· DET must meet the full costs of any compulsory professional registration (eg Psychologist Board) and the associated required professional development;

· Funds from the Teacher Professional Learning Fund are to be used to meet the full costs of upgrading any approved teacher who wishes to gain the additional dual qualification.


TAFE SECTOR

Public education was wisely instituted by our forebears to ensure an egalitarian society in Australia. However in recent years, successive Federal and State/Territory governments, together with peak industry groups, have decided to accept the concept of free marketisation /privatisation of education. In Victoria and Tasmania the speed of privatisation has accelerated so that as if 2009, TAFE no longer exists in Tasmania and the Victorian TAFEs need to contest with each other and private providers for every training dollar. The Rudd Federal government is also considering proposals for open contestability of the substantial majority of Commonwealth funding to TAFE.
The AEU CIT Teacher Survey was completed in July 2008 with the majority of respondents being Band 1 teachers (permanent and contract). 

Of great concern is the statistic quantifying the level of satisfaction with CIT and the future prospects of teachers within the Institute. 71% of teaching staff at CIT have considered leaving in the 12 months prior to the survey. This is an appalling finding given that it is more than double the national statistic quoted at approximately 30% of employees who are regularly seeking other work at any one time. Indeed, it gets worse. 93% of teachers who have worked at CIT for between 5 and 7 years have considered leaving CIT within the past 12 months while 2/3rds of teachers employed at CIT for less than 12 months are likewise considering other employment. These results have serious implications for staffing at CIT. 

[image: image2]
In the graph above, ‘Recurrent CIT Funding Adjusted by ACT CPI’ represents the level of recurrent funding that CIT received in 2000 as increased annually by the appropriate CPI. This represents the funding levels that would be required to deliver the same quality, face to face teaching today as in 2000. However, it is clear that the ACT government has failed to increase the recurrent funding of CIT by the annual CPI for over the same period. The AEU calls on the ACT government to restore appropriate levels of recurrent funding for educational delivery at CIT. 

Recommendation 7: Valuing TAFE and its Teachers
	The AEU recommends that:

	7(a)

The ACT Government conduct a public campaign to promote the inherent social advantages of a publicly funded TAFE system.

	7(b)

Recurrent public funding to TAFE continue to be increased to restore the gap that has occurred as a result of not applying CPI increases annually. See Table.

	7(c)
Ensure funds are provided to include CIT teachers within the auspices of an ACT Teacher Registration Body, once this takes place under the requirements of the COAG Teacher Quality National Partnership.


Recommendation 8: Competitive Salaries and Conditions for TAFE teachers
Salary levels in comparable industries from which staff are drawn are, in many instances, significantly greater than in CIT.  Hence if CIT is to continue to attract and retain teaching staff it is critical that competitive salaries and conditions apply.

	The AEU recommends that:   

CIT salaries remain competitive with NSW TAFE in order to ensure that quality teaching staff are recruited and retained within the ACT. 

8(a)

CIT Teaching Classification

ACT

1 Jul 2009

ACT

1 July 2010

(end of CIT Agreement)

NSW

1 Jan 2011

Differential
ACT vs NSW
TB 1.1

$56,833

$58,254

TB 1.2

$59,505

$60,992

TB 1.3

$62,175

$63,729

TB 1.4

$64,982

$66,607

TB 1.5

$67,919

$69,617

$71,469 
-2.7%

TB 1.6

$70,590

$72,355

$74,394 

-2.8%

Qualifications Barrier

TB 1.7

$73,395

$75,230

$77,327 

-2.8%

TB 1.8

$76,468

$78,380

$84,759 
-8.1%

AST

$79,472

$81,459

n/a

STP
$81,811

$83,856

$93,163

$96,976
-11.1%

-15.6%

TB 2
$95,126

$97,504

$93,163

$101,223

 4.5%

-3.8%

TB 3

$112,713

$115,531

$126,397
-9.4%

TB 4

$135,169

$138,549

$135,652

 2.1%

Casual rates

Delivery (p/hr)

$74

$75

$69.84

 7.4%

Non Delivery (p/hr)

$46

$48

$55.15
-15.8%




Note: ACT and NSW classifications are approximate equivalents.

Recommendation 9: Reduction In Workload and Promotion of a Sustainable Work/Life Balance
Similar to the School Sector, CIT members (69%) have indicated that workplace stress is the issue of greatest concern. The most common cause of this stress is an unacceptably high workload.

This is symptomatic of the market driven push for increased economic output, regardless of the impact this has on the delivery of quality education.

An analysis of the ratio of Annual Contact Hours (720 hrs) versus Nominal Hours (hours allocated for students to complete a course) for permanent full time Band 1 and Band 2 teachers from 1998 to 2007 shows that the workload has doubled every 4-5 years during that period. 

	The AEU recommends that:

	9(a)

Additional administrative/technical staff be employed in each CIT Centre to adequately support all teaching classifications (eg. 1 FTE administrative support position (ASO 4) for each Band 2, 3 and 4 position).


Attachment A:

Additional Programs and Alternative Educational Settings 

to Meet the Diverse Needs of Students

The AEU – ACT Branch recommends the following alternative educational programs and settings for the ACT public education system:

a) Early intervention settings for Kinder to Year 6 students with acute behavioural disorders (particularly violent behaviours) to provide intense behaviour modification and psychological services;

b) Alternative settings for Years 7 and 8 students with extreme behavioural disturbance, including violence where students can be supported to work through these issues in small groups or one-to-one whilst continuing their education and then be assisted with the transition back to their school;

c) Introduce at least 2 settings, one on the north side and one on the south side, to provide short term respite for high school students who may need time away from their mainstream school to work through disengaging and anti-social behaviours;

d) Further support for programs which introduce middle years students to employment opportunities;

e) Further support for programs which use creative and performing arts to help young people with mental health issues to adapt to schooling;

f) An additional Connect10 program (for students at risk of not achieving a Year 10 Certificate) be established at Gungahlin and another at the proposed Vocational Pathways School at Weston (former CIT site). 

g) An educational program designed specifically for students released from Bimberi Youth Detention Centre (including Access 10 and VET training in areas such as Automotive and Metals Certificates, Horticulture Certificates etc) delivered at the proposed Weston Vocational Pathways School. The employment of a case manager to support students’ transitions into the alternate setting would assist in building healthy and trusting relationships between students and their teachers.

h) The ACT Government provide alternative education opportunities in the area of the arts, for example, pottery/ceramics, textiles, woodworking and jewellery, for students from upper primary to senior secondary. These can be linked with existing schools on a cluster model and/or with community-oriented partnerships based in an appropriate site. Both the closed school sites at Hall and Tharwa villages would lend themselves to such programs which could enhance the social capital and amenity of both the local and broader community.

i) The ACT Government has made a significant investment in the Performing Arts in its 2007/2008 Budget. However, the performing arts in schools, particularly drama, requires additional support if students are to benefit from the enrichment of their curriculum. Capital investment and maintenance of existing facilities and opportunities for teacher professional learning would enhance opportunities for students’ development. In order to lead and support teachers in undertaking their work in the Performing Arts a Departmental position should be created in an advisory capacity. Such a position should also have a liaison role with industry to further expand opportunities for students.
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